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Panic! I need more exercises!
How many times have you been in this situation?
You have used all the exercises in the student’s book to teach and practise a language item, for
example adjectives of size (big – small – tall – short – thin etc.) but the children still don’t
remember them!
You need other exercises so that the children can hear, read and use the adjectives in order to
become familiar with them and memorise them in their long-term memory banks.
But where can you find more exercises? You spend hours searching in other course books for
children or even on the Internet for appropriate exercises or games but you can never seem to find
exactly what you need.

Here is the answer

Primary Teaching Files (PTFiles) are two archives of supplementary teaching materials for the
primary school teacher. The files are divided into two publications: PTFiles for levels 1, 2 and 3
and PTFiles for levels 4 and 5 so that the materials are linguistically appropriate to the levels.

Each archive is divided into various files to make it as simple as possible to locate materials.

Lesson File
Hundreds of photocopiable lesson plans cross indexed by language skill and language item.

Cut-out File
A series of cut and paste activities linked to language
use.

Computer Science File
Worksheets to introduce and practise computer
terminology and use.

Life and Traditions File
Aspects of civiltà related to Great Britain, the United
States and Australia.

Song File
Songs plus language activities. A recording of the songs

can be found on the audio CD included with PTFiles, instrumental versions of the songs can be
downloaded from www.lang-longman.it/servizi/teacher_res/primaryteachingfiles

Festivities File
Worksheets introducing aspects of various festivities celebrated in English speaking countries.

Fotocard File
Fotocards (photographic flashcards); 160 for levels 1, 2 and 3 and 128 for levels 4 and 5 are
included in the PTFiles as well as a manual for teachers outlining various games and activities
appropriate with fotocards.

Want to know more about Primary Teaching Files?
Contact your local LANG-Longman agent. He can help you!
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Sarah Gudgeon teaches both children and adults in a private language school in Milan. She is co-author of English Roundabout,
LANG-Pearson Longman 2007.

The importance of reading in the primary classroom should never be underestimated as its successful inclusion can
mean that students reap the benefits for years to come. Research has shown that L2 reading has a positive impact on
language learning as a whole (Krashen, 1993) and that it can lead to students becoming part of the virtual circle of
reading (Nuttal, 1996). 
The virtual circle of reading theory maintains that the more you read, the better you become; the better you become,
the more you want to read and the more you want to read, the more you read. Turning students into extensive readers,
where they read widely and for pleasure, is the ultimate goal of all teachers, but one that cannot be achieved without
first laying the foundations for enjoyable reading.

Students can often feel overwhelmed by the amount of text on a page and, in particular, by the number of words that
they do not know. Reading with limited vocabulary can be seen as an insurmountable task and this can foster a
defeatist attitude, with children giving up before they have even started. It is up to the teacher to introduce the children
to different reading strategies and, in the early stages, to keep them task focused.

When setting a reading task, it is important to decide whether it is going to be intensive or extensive.

Intensive will mean that you can only use pre-taught vocabulary as you want the children to understand everything,
whereas with an extensive task you can introduce some new vocabulary and structures as the children are only
expected to get the general meaning. An intensive text should, of course, be quite short as it will require a deeper level
of concentration, but an extensive one could be a storybook for example. Referring to the illustrations and using
flashcards and mimes will help the children to follow the plot of the story.

Regardless of whether you choose an intensive or extensive task, the stages of the activity must still be clear. You need
to do pre-reading activities, then the reading and then post-reading activities. 

Good pre-reading activities are essential as they help to build student confidence and give you a chance to lead into
the topic. Once children know what they are going to read about, then their levels of anxiety will be reduced and they
will be better able to both absorb new information and retrieve previously learnt words. 

The aim of the reading itself should be clear and the teacher should consider:
• do you want them to read intensively or extensively?
• do you want them to skim the text, just reading it quickly for the main points?
• do you want them to scan it, quickly identifying specific information?

Finally, an appropriate post-reading activity should be chosen based on the kind of reading the children had to do. If
you asked them to read something extensively, like a story, then a plot summary would be a good idea as this would
allow you to verify how much they have understood overall. If they had to read a short text intensively, then a True/
False exercise would be suitable.

When planning reading based lessons, remember that this particular skill and CLIL go hand in hand. Look at the
Worksheet on the following page and see how History and practising English language reading skills can be integrated
together.

Sarah Gudgeon

Developing Reading Skills
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Pre-reading Activities
1. Match Christopher Columbus to the right country and the right means of transport.

Reading Text
It is 1464. Christopher Columbus lives in Genoa with his mother and father. He is thirteen years old. He
goes to sea on big ships. He loves sailing. He sails to many different countries.
It is 1492. The King and Queen of Spain give Christopher Columbus some money. He uses the money to sail
three big ships around the world. One day, he discovers America. He is very happy.

Post-reading Activities
Write True or False next to each sentence.
Example: Christopher Columbus lives in Genoa in 1464. True
• He goes to sea on small ships. _______
• He doesn’t like sailing. _______
• The King and Queen of Spain give him some money. _______
• He sails four big ships around the world. _______
• He discovers America. _______

2. Circle the picture that is not American.
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There are, of course, a whole range of reading activities that you can use (tasks 1-2 below are just a couple
of examples) and if you don’t want to dedicate a whole lesson to this skill, then it can be practised by using
stand-alone exercises. These can be used to consolidate a particular lexical set or specific grammar. Some
pre-reading is always necessary, just so that the children know the purpose of the exercise and what is
expected of them. A quick five minute preliminary exercise, where ideally you elicit either some text-related
vocabulary or the rules of the grammar to be practised, should be sufficient to make the children feel that
they are ready to try the task.

Cut up the sentences for Task 1, which ties in with Geography, and mix them up. Children should skim the
text before putting it in the right order. They will then have to read it intensively to check that all the
sentences fit together. For Task 2, white-out words before distributing the exercise to the class. Children have
to read the text intensively to decide which word fits best. Finally, to encourage extensive reading and set
the children on an excellent learning path, start using graded readers with the class. The headword limit
means that they should find the stories relatively easy to understand and an early love of literature will serve
them well in the future.

References:
Krashen, Stephen - The Power of Reading; Libraries Unlimited Colorado.
Nuttal, Christine - Teaching Reading Skills in a Foreign Language; Macmillan Oxford.
www.bbc.co.uk/schools/famouspeople/standard/columbus

Task 1

It’s December in Australia and it’s very hot. 

Australia is a very big country in the southern hemisphere of the world.

It is summer in December and winter in June. 

Italy is a European country in the northern hemisphere and in Europe it’s winter in December and
summer in June. 

Many Australian people love going to the beach and sometimes they have Christmas lunch there. 

Italian people have Christmas lunch inside, not on the beach or in the garden, because it’s usually
very cold.

Task 2

Hi Lucy,
My name is Jane and I’m seven years old. I live (1) ……. a big house in London (2) …….  my
family. I’ve got one brother and two sisters. My (3) ……. name is Philip and my sisters are called
Amy and Sophie. We’ve got a dog and a cat. We play in (4) ……. garden with the dog every
afternoon, but the cat sleeps (5) ……. the sofa in the living room.
Have you got (6) …….  brothers or sisters or any pets?
Write soon. Love, 
Jane

on with any the in brother’s
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Young Learner Tests and Examinations
Sarah Gudgeon

Young learner tests and exams seem to be becoming increasingly popular with both teachers and parents
keen to set children on a clear language learning path. Having fixed objectives can, of course, help to keep
lessons focused, but it is important that the need to do well on an exam doesn’t overshadow overall
learning aims. If approached correctly, children will see the exam tasks as fun games and something that
gives them the opportunity to show what they do know and not what they do not know. The idea is to get
the children into the English language exam system so that each test becomes an outward marker of their
progress and something that they continue with into adolescence and beyond. Most students wishing to
enter higher education or certain professions will find that some kind of English language certification is
mandatory and so the right study programme now will pay dividends in the future.

For primary school children there are two main examinations; one offered by the University of Cambridge
Local Examinations Syndicate (UCLES) and the other by Trinity College London Graded Examinations in
Spoken English (GESE). One of the main differences between the two language tests is that whereas the
Cambridge Starters Test tests listening (approximately 20 minutes), reading and writing (20 minutes) and
speaking skills (3-5 minutes), the Trinity Initial exam tests only speaking (5-7 minutes) although implicit in
this is listening comprehension as the children have to respond to the examiner’s questions. 
Another difference is the marking system; in the UCLES Starters Test children can be awarded a maximum
of five shields for each paper, with each child who tries to complete the paper receiving a minimum of one
shield. This means that all children who take the test receive a certificate and are not discouraged from
further English language study. 

The Trinity GESE Initial level exams are suitable for children aged seven and upwards and the idea is that
because there is a grade for every individual level (grades1-3 are available for the Initial test), as long as you
enter the child for the right exam they will receive a certificate.
Below is an outline of the syllabus for both exams, but you should consult the Cambridge and Trinity
handbooks before deciding which exam to put the children in for. 

Lexical sets
UCLES Starter Test: animals • the body and the face • clothes • colours • family and friends • food and
drink • the home • numbers 1–20 • places and directions • school • sports and leisure • time • toys
• transport • weather • work • the world around us. 
(From YLE Handbook, University of Cambridge)

Trinity Initial Examination: personal information • immediate surroundings including classroom objects
• parts of the face and body • animals – common, domestic, farm and wild • cardinal numbers up to 20
• colours • items of clothing.
(From Initial Steps with Trinity, Trinity College London)

As you can see, the vocabulary for both exams is very similar and this is also the case for the grammar,
which is based on getting the children up to the Common European Framework of Reference (CEFR) level
A1. Typically, they would be expected to be able to recognize and use some adjectives to describe people
and places, there is/there are, prepositions of place etc.

Handbooks for both language tests can be downloaded from the Internet and contain guidelines, tips and
practice papers. Visit www.cambridgeesol.org and www.trinitycollege.co.uk.

If you want to try out both UCLES and Trinity style materials with your class, photocopy and distribute the
worksheets on the following pages.
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UCLES Starters Test - Listening
Instructions: Give each child a copy of the picture. Read out the text below (play the recording if you have one) and
ask the children to draw lines to put each vegetable(s) in the right place on the picture. Text for the teacher to record
before the lesson or read out:

Example: 
1. Boy: Put the potato next to the bicycle.
Girl: The potato?
Boy: Yes, that’s right. Put it next to the bicycle.
2. Boy: Put the yellow pepper on the horse.
Girl: Sorry?
Boy: The yellow pepper. Put it on the horse.
3. Boy: Put the beans under the big tree.
Girl: Put the beans where?
Boy: Under the tree.

4. Put the tomato behind the football.
Girl: Behind the football?
Boy: Yes, that’s right. The tomato behind the football.
5. Boy: Put the peas in the rucksack.
Girl: Sorry?
Boy: The peas. Put them in the rucksack.
6. Put the carrots between the children and the big tree.
Girl: The carrots?
Boy: Yes, that’s right. Put them between the children
and the big tree.

UCLES Starters Test - Reading and Writing
Instructions: Look and read. Write yes or no.

• Listen and put the vegetables in the right places. 

Example: There is a computer on the desk yes
1.The boy is reading a comic. ______
2.There is a skateboard behind the door. ______
3.The dog is sleeping. ______
4.There are two teddy bears on the bed. ______
5.The boy has got blond hair. ______

Fold the top part of the page before making photocopies.
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UCLES Starters Test - Speaking 
Instructions: Show the children the pictures below and use similar questions/statements to the ones
given to elicit responses.

Suggested questions/statements:
’Where’s the ....... tiger?’ 
’What’s this? What colour is it?’
’What’s this? Do you like ....... reading comics?’
’What’s this? Have you got a ...... bicycle?’ 

- the children have to point to the right picture
- point to one of the pictures
- point to one of the pictures
- point to one of the pictures

Trinity GESE Initial Examination – Speaking 
Instructions: Set the whole class a reading or writing activity and then call out students individually
and initiate a conversation with them, based on the model below. These are only examples of the
kinds of phrases that an examiner would use and the responses that they would expect to elicit.
The examiners will use a range of visual aids, such as a numbers grid that the children can point to
if necessary when asked how old they are. Each conversation should last between five and seven
minutes.

Teacher Student

Hello. My name’s ... (Mary). What’s your name? Hello. My name’s ... (Francesco).

How old are you? (show numbers grid) I’m .... (seven).

My birthday’s in ... (June). When’s yours? 
(show calendar)

My birthday’s in ... (May).

What colour is this? (show a picture of a … jumper) It’s ... (blue).

Do you like ... (blue)? What’s your favourite colour? Yes/No. My favourite colour is ... (red).

What’s this? (show a picture of a ... ball) It’s a ball.

Stand up, please. Go to the door. Touch the door. Child stands up, goes to door, touches it.
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P R O J E C T S  F O R
C L A S S  A N D  T E A C H E R

The class project in this issue is an individual project. Each
child must draw and colour a picture of TWO of their
favourite cartoon characters on two separate sheets of paper.
On the reverse sides they must write a physical description
of the characters and the clothes they are wearing.
Before asking the children to start drawing, teach/revise
the key lexical sets: physical descriptions, parts of the
body, colours and clothes.
When the children have finished their drawings (they may
spend time in several lessons to complete their pictures),

collect them and send them to Primary Times. Each child
will receive a special present from LANG-Longman as a
token of our appreciation for their efforts.

The complexity of the language the children should use
depends on the number of years the children have been
in the primary school. The suggestions given below
presume that the children are in their fifth year. Children
in earlier years of study will be expected to use simpler
language and fewer lexical sets.

Class project – December 2009 – Issue 34
Cartoon fever!

Explain to the children: they must choose two of their favourite cartoon characters, draw and colour them and on
the reverse side of each sheet write a physical description and a description of the clothes they are wearing.

Ask the children to work in groups and write a list of the cartoon characters they like. Then get them to read their
lists and, when necessary, give them the English names of the characters (you can find them through http://it.wikipe-
dia.org). Presuming that the children have learned the key lexical sets in previous years of study, use the brainstor-
ming technique to revise them.

Brainstorming
• Ask the children to work in groups and to make a list of adjectives of physical description (tall, short etc.).
• Mix the groups and ask them to read their lists and to add new words.
• Ask the children to read their lists word by word and write the words on the blackboard so that they can check

their spelling.
In this way the children create the lists together on the theory that individually the children remember very little
but collectively they remember a lot!
Over a period of lessons, use the same methodology to brainstorm parts of the body, colours and clothes.

Send the project materials together with the completed project form to:

Primary Times, Class Project – Issue 34
Pearson Italia S.p.A., Corso Trapani 16
10139 Torino

The materials should arrive in our offices by 26.2.2010.
We may publish extracts from some of the projects in future issues of Primary Times.

All the materials submitted become the property of Pearson Italia and reproduction rights are reserved.

This form must be completed and attached to the front page of the project materials.
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Name of school _______________________________________________________________________________________________________

Address ________________________________________________________________________________________________________________

City ____________________________________________________________________________ CAP _________________________________

E-mail _________________________________________________________ @ _____________________________________________________

Name of teacher _______________________________________________________________________________________________________

Number of children presenting their illustrations and texts ________________________________________________________

Signed by the teacher _________________________________________________________ Date ________________________________

Class projectClass project
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End notes
If you are sending projects or writing by post to Primary
Times, please note the modification to the name of our
company from PPBM S.p.A. to Pearson Italia S.p.A.

One of the implications of the reforms to the Italian primary
school system is that there are many new teachers of the
English language, many of whom do not have a profound
knowledge of the culture of Great Britain as they have
specialised in other curriculum subjects. 
Aspects of this ’civiltà’ must be passed on to the children
who are expected to be able to compare their own
traditions with those of Great Britain by the end of year five.

Teachers who need background information on Christmas
will find this site very useful.
www.woodlands-junior.kent.sch.uk/customs/Xmas/ 
It is a site built and up-dated by the children of an English
primary school. 
Background information about Christmas traditions such as
cards, carols, crackers, Boxing Day, jokes and pantomimes
can be found here.

The next issue of Primary Times will be published at the end
of February 2010 and should arrive in time for the lessons
dedicated to the theme of Easter.

IMPORTANT NOTICE
Primary Times is only distributed through a free 

subscription service and during seminars 
and conventions for teachers of English.

Primary Times is published three times a year, 
in March, October and December. 
Teachers can register subscriptions either on-line 
at www.lang-longman.it or by using the coupon below.
Future issues of Primary Times will be posted to home
addresses.
If you wish to comment on the articles in Primary Times, 
please do not hesitate to write to us. 

Name

New subscription ❏ Change of address ❏

Home address 

City CAP

E-mail @ Telephone no.

School name and address

City CAP

Course book used

I would like an agent to visit me at school Yes ❏ No ❏

Ai sensi della Legge 675/96, con la presente vi autorizzo esplicitamente al trattamento dei miei dati
pers onali unicamente ai fini amministrativi per l’invio di materiali scolastici al mio indirizzo.

Signed Date

Post or fax to: Pearson Italia S.p.A. - Primary Times - Corso Trapani 16 - 10139 Torino - Fax 011 75021 510
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